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Abstract 
Korea has been rapidly changing into the multicultural society. In particular, as a number of children from the multicultural 
family has been an increase. This study is explored appropriate theoretical frameworks for SEL(Social and Emotional Learning), 
and investigates processes of change among elementary students through multicultural choir activities based on SEL. Research 
results are as follows: First, students started expression their feeling, especially showing improvements of confidence after giving 
the chorus recital. Second, students were able to develop acceptance and understanding for others. Diverse cultural backgrounds 
were to accept through cultural diversity about music, let alone people. Third, collaborative relationships were developed with a 
positive interaction. Findings also indicate that working towards a common goal helped the participants to learn how to engage in 
practice, as well as learn how to communicate each other. Fourth, there were the positive changes in self-identity through the 
emotional stability as a consequence of multicultural choir classes, as well as a sense of belonging as a member of the chorus. 
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
In the flows of globalization, Korea has been rapidly changing into the multicultural society. In particular, as a 
number of children from a multicultural family have been increased, elementary schools in Korea offer engaging 
after-school programs and activities for multicultural education. However, a majority of these after-school programs 
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and activities are focused on either Korean language education and/or supplement classes in order to improve 
academic performance in the school. Additionally, providing after-school programs or activities for only children 
from multicultural families may result in separating them from other students from non-multicultural families in the 
elementary schools. Thus, it can be argued that multicultural education should be provided for not only a small 
number of children from multicultural families, but other larger groups of children from non-multicultural families. 
This indicates that multicultural education should be constructed with the sharing of emotions, not just simple 
knowledge delivery, for the students in the elementary schools. School life always profoundly affects the social and 
emotional lives of students and educators. Teacher-student and peer relations, pedagogic methods, and the learning 
process shape students’ experience of themselves and others (Cohen, 1999). In this sense, it is essential that Social 
and Emotional Learning (SEL) which provides the development of more effective social and emotional 
competencies. This research explores the learning experiences of children who are participated in the multicultural 
chorus activity that is based on Social and Emotional Learning. 
2. Social and Emotional Learning and Competences 
2.1. Social and Emotional Learning  
The construct of SEL emerged in the literature in a systematic way with the publication of Promoting Social and 
Emotional Learning: Guidelines for Educators (Elias et al., 1997), which followed the publication of Emotional 
Intelligence (Salovey & Mayer, 1990; Goleman, 1995) and Emotional intelligence relied on prior action research 
identifying programs that had been found effective in building children’s social competence using rigorous 
experimental design. In addition, Howard Gardner’s theory of multiple intelligence(Gardner, 1983) worked in 
emotional intelligence. He proposed that intelligence could be thought of in terms of seven distinct capacities: 
logical-mathematical, spatial, linguistic, musical, bodily-kinesthetic, intrapersonal and interpersonal. The influence 
of social, emotional and multiple intelligences on the development and popularisation of SEL is clearly 
evident(Humphrey, 2013). The term “Social and Emotional Learning” was developed for use in research and 
practice in emotional intelligence as applied to the schools because it reflected a strong recognition of the role of 
both social and emotional factors in successful academic learning(Elias, 2004; Merrell & Gueldner, 2010). SEL is 
the process of developing the ability to recognize and manage emotions, developing caring and concern for others, 
make responsible decisions, behave ethically, establish positive relationship, and handle challenging situations 
effectively. SEL provides schools with a framework for preventing problems and promoting students’ well-being 
and success(CASEL, 2003; Geenberg et al., 2003; Zins et al. 2004).  Moreover, SEL emphasizes active learning 
approaches in which skills can be generalized across curriculum areas and contexts when opportunities are provided 
to practice the skills that foster positive attitudes, behaviors, and thinking processes(Schonert-Reichl & Hymel, 
2007).  SEL is sometimes called ‘the missing piece’, because it represents a part of education that links academic 
knowledge with a specific set of skills important to success in schools, families, communities, workplaces, and life 
in general(Elias, 2006). 
2.2.  Social and Emotional Competencies  
SEL is the process of developing fundamental social and emotional competencies in children. SEL programs are 
based on the understanding that many different kinds of problem behaviours are caused by the similar risk factors, 
and the best learning emerges from the supportive relationships that make learning both challenging and 
meaningful(CASEL, 2003). Effective SEL programs work to develop social and emotional competencies. The five 
competencies are self-awareness, self-management, social awareness, relationship skills, and responsible decision 
making(Zins et al. 2004; CASEL, 2012). 
 
Ь Self-awareness: The ability to accurately identify one’s emotion, cognitions, values, thoughts and their 
influence on behaviours. This includes assessing one’s strengths and limitations, and possessing a well-
grounded sense of confidence and optimism. 
Ь Self-management: The ability to monitor and control one’s emotions, thoughts, impulses, and behaviours 
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effectively in different situations. This includes managing stress, motivating oneself, and setting and 
working toward achieving personal and academic goals.  
Ь Social awareness: The ability to recognize other people’s perspectives, differences, and emotions; ability to 
empathize with others from diverse backgrounds and cultures; ability to understand social and ethical 
norms for behaviours. 
Ь Relationship skills: The ability to communicate, cooperate, and provide and receive support in order to 
achieve satisfactory interpersonal relationship. This includes listening actively, resisting inappropriate 
social pressure, and negotiating conflict constructively. 
Ь Responsible decision making: The ability to make respectful choices about personal behaviour and social 
interactions based on consideration of ethical standards, safety concerns, social norms, the realistic 
evaluation of consequences of various, and the well-being of self and others. 
 
Socially and emotionally competent young people are concerned about other people, they empathize with and 
show respect for others, and the appreciate diversity. They know how to communicate effectively, and how to work 
cooperatively. They negotiate with others to solve problems, and they have good refusal skills. They know when and 
how to seek help. They make a positive contribution to their families and communities (CASEL, 2003). 
3. Method 
3.1.  Research Participants 
This study selected participant observation and in-depth interview. Qualitative research through these methods in 
the current study is in order to examine the effects of multicultural choir activities based on SEL. 15 elementary 
students from a multicultural choir section were participated in the research, ranging from 9 years to 11 years, who 
were from both general and multicultural families. They are composed 8 multicultural children and 7 general 
children in the ‘D’ elementary school. In multicultural families, the majority of fathers are from Korea, one father is 
from China. The children’s mothers are from different countries. They are from China, Philippines, North Korea, 
and South Korea.  
3.2.  Research Design 
A total of 21 multicultural choir classes, once a week, were proceeded from April to November 2013, and the 
average time of the class took up approximately 100 minutes. The classes were designed and led by the author, 
attempting to apply learning practices based on the principle of SEL. After participating in 20 multicultural choir 
classes, the participants had the chance to give the chorus recital. Data collection and its analysis were done by 
participant observation journals, recordings, and field notes. This study analysed and interpreted the participant 
operation materials based on the phenomenological analysis method of Colaizzi(1978), and then verified by outsider 
for research reliability. For research ethic, researchers received content of the participants’ parents. 
4. Learning Experiences through Multicultural Chorus Activity 
4.1.  Emotional Expression 
The participants started expression their feeling, especially showing improvements of confidence after giving the 
chorus recital. Children in the chorus have emotional reacts and esthetical experience by music.  
 
(After appreciating the scene the Gabriel’s oboe from the movie ‘Mission’) The Africans really want to keep listening to the 
music that Gabriel played.  Natives feel good at the melody of the oboe. I also want to listen to the music in that scene 
continuously. It’s beautiful. 
(Research participant no.16, 2013.06.28) 
327 Seungeun Choi and Youngsoon Kim /  Procedia - Social and Behavioral Sciences  159 ( 2014 )  324 – 328 
 
They recognized and handled their feelings. As they prepared for the concert, they monitored and controlled their 
emotions. Some students felt nervous and tense. However, after the chorus concert they experienced the 
achievement. Chorus activity helps establishment of emotional values and abilities. 
4.2.  Multicultural Diversity 
The participants were able to develop acceptance and understanding for others. Diverse cultural backgrounds 
were to accept through cultural diversity about music. In addition, emotional empathy was naturally formed. Music 
stimulates imagination and makes sympathy with others. The imagination is a basic capacity for the success of 
democracy (Nussbaum, 2010).  
 
African song is funny. I like it. (Humming the song with clapping and stamping the foot) I sing it when I go back home. 
(Research participant no.10, 2013.06.13) 
 
In the chorus classes, students also learned children’s songs in the world. Understanding the multicultural 
diversity helps students to open their horizon, and to decrease their biases or stereotypes. 
4.3.  Collaborative Learning 
Through the chorus activity, collaborative relationships were developed with a positive interaction. Findings also 
indicate that pursuing the communal goal helped the participants to learn how to practice and work together, as well 
as learn how to communicate each other effectively.  
 
I can have the courage because ‘A(Research participant no. 1)’ can make high pitch besides me. I cannot do it if I do it alone, 
but my friends help me to do. With friends I made the concert.  Thank you, ‘A’ and everyone!  
(Research Participant no.4, 2013.11.08) 
 
Chorus is a musical medium which can directly experience the process of cooperative learning. Cooperation, 
interdependence, and mutual respect are the main goal for the multicultural education. Our classroom should focus 
cooperative and empathy rather than competition. Education is cooperative adventure rather than personal 
pursue(Rifkin, 2009). Cooperative learning is an educational approach which aims to organize activities into 
academic and social learning experience. 
 
4.4.  Positive Self-identity 
There were the positive changes in self-identity through the emotional stability as a consequence of multicultural 
choir classes, as well as a sense of belonging as a member of the chorus. 
 
My mother came to see my singing. She gave me a hug after singing. I was really nervous when I sing, but I feel better when 
she praises me. 
(Research participant no.11, 2013. 11.18) 
 
They recognize and handle their feelings. Especially, chorus activity helps establishment of emotional stability in 
the case of multicultural children. Therefore, it helps to respect themselves and others. In the study, multicultural 
choral activities were conducted through SEL in order to investigate processes of change among the elementary 
students, and it was found the positive effects of multicultural choral activities were developed through the students’ 
social and emotional learning. Findings from the current research would open a new opportunity to investigate a 
variety of educational programs for effectively developing SEL for the elementary students. This study based on 
SEL would suggest an implication for providing an educational guideline to researchers and practitioners in the field 
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of multicultural education. 
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